
 

 

 

Maerdy Community Primary School 
Relationships Policy 

 
 

1 Aims and expectations 
 

          It is a primary aim of our school that every member of the school community 
feels valued and respected, and that each person is treated fairly and well. We 
are a caring community, whose values are built on mutual trust and respect for 
all. The school relationships policy is therefore designed to support the way in 
which all members of the school can live and work together in a supportive way. 
It aims to promote an environment where everyone feels happy, safe and 
secure. 

 
          The school has a number of school rules, but the primary aim of the 

relationships policy is not a system to enforce rules. It is a means of promoting 
good relationships, and providing an approach for repairing the harm when 
relationships have broken down, so that people can work together with the 
common purpose of helping everyone to learn. This policy supports the school 
community in aiming to allow everyone to work together in an effective and 
considerate way. The needs of all individuals within the school are identified 
and displayed within the school. These can be for the whole school, staff, class, 
dining hall, hall and playground as the need often varies with the context. All 
needs will have be accompanied by explanations on how we will meet that 
need. 
 
This policy aims to help children to grow in a safe and secure environment, and 
to become positive, responsible and increasingly independent members of the 
school community. We treat all children fairly and apply this relationship policy 
in a consistent way.  

 
The school rewards pupils who develop positive relationships, as it believes that 
this will develop an ethos of kindness and co-operation. This policy is designed 
to promote good relationships, rather than merely deter anti-social relationships. 

 

Our school uses’ Restorative Approaches’ (see restorative approaches 
guidelines). The Circle Time approach in Maerdy ensures that a range of 
themes relating to building positive relationships are taught and that all pupils 
have opportunity to express their thoughts and views with a range of other 
children and adults. They are encouraged to mix groups and to form 
relationships with other pupils in their class. Arguments are resolved using a 
whole school approach – 
 

• What happened? 

• What did you think? 

• How did you feel? 

• Who was affected? 

• What do you need now? 

• How can we move forward? 

 



 

 

 

School also uses cooperative learning strategies in lessons, whereby children 
receive team/house tokens for effective teamwork, cooperation, communication, 
standard of work and effort. These team tokens are collected every Friday by 
the house captains and the winning house of the week is announced. Each half 
term the winning house receives a team reward such as a film and popcorn or a 
bouncy castle (see also rationale for token system) 
 

Playground mediators are trained in restorative approaches so that they can 
help pupils to resolve playground arguments. These pupils have a designated 
area to help pupils repair relationships which have broken down. All pupils are 
aware of safeguarding issues and are supported against any possible impact on 
their emotions. A designated LSA is always on hand and meets formally with 
the mediators every week. 
 
School has four trained emotional literacy support assistants who deliver 
individual and group programmes to support pupils who might be dealing with 
anger issues or those who struggle to build relationships. 
 
We have 4 trained Thrive practitioners. These practitioners are able to support 
class teachers in identifying pupils who have delayed social and emotional 
development; assessing their stage of development and devising a programme. 
These pupils are given a programme of work which is either delivered by the 
trained thrive practitioner or by a class teacher, assistant or parent. This 
programme of work may be delivered in the ‘Magic Room’. This room has been 
specifically set up with sand, puppets, paints etc. and is a self-contained area to 
help address and build the pupils’ social and emotional development.  

 
         The class teacher discusses the school golden rules and needs with each class. 

Each class has its own classroom needs analysis, which is agreed by the 
children and displayed on the wall of the classroom. In this way, every child in 
the school knows what they need to do to be successful. If there are incidents of 
relationships breaking down, the class teacher discusses these with the whole 
class during ‘circle time’. A whole school needs analysis is also conducted as 
well as one for lunchtimes. 

           
          Each class uses the Jigsaw programme as the main spine of its PSE 

curriculum. Jigsaw brings together PSHE Education, emotional literacy, 
mindfulness, social skills and spiritual development. A variety of teaching 
strategies are used and are mindful of each child’s preferred learning style. 
Jigsaw is designed as a whole school approach, with all year groups working on 
the same theme (Puzzle) at the same time. This enables each Puzzle to start 
with an introductory assembly, generating a whole school focus for adults and 
children alike. There is a Weekly Celebration that highlights a theme from that 
week’s lesson across the school, and encourages children to reflect that 
learning in their relationship and attitudes. The programme is adapted to meet 
the Maerdy Community Primary School brand which includes ELSA, Thrive and 
RAIS 

 
          To ensure good communication a staff meeting is held each morning where 

staff discuss various issues, which includes the behaviours and relationships of 
pupils from the previous day. A record of concerns is kept. 



 

 

 

 
          Our family engagement officer receives calls from parents and also contacts 

parents regarding various issues, which includes pupil relationships 
 

2  Rewards  
 
  We praise and reward children for good relationship in a variety of ways: 

 
teachers smile and congratulate children; 
teachers give children team tokens which are collected weekly from all classes 
each week we nominate a child from each class to be ‘Trier of the week’; 
each ‘Trier of the week’ receives a certificate in assembly 
we distribute merit stickers to children either for consistent good work or 
relationship, or to acknowledge outstanding effort or acts of kindness in school; 
Each month we hold an assembly to which parents are invited. Children receive 
Trier of the Month certificates from teachers and dinner supervisors. 
Children also nominate someone in their class to receive a certificate 
Good attendance assemblies are held weekly and best class receives a reward.  
Verbal praising- in class - private and public 
Texts or letters home to parents 
Comments/stickers in exercise books 
Face to face praise with their parents 
Displays of pupils’ work.  
Opportunities for greater responsibility for example school council, eco council,  
Top table - one child is nominated each week by the dinner supervisor 
Headteacher's Award  given weekly to one pupil for good conduct, or 
exceptional improvement.  
Acknowledging the achievements of children in and out of school in sport, 
music, drama etc. 

  
           

3 Agreed actions for supporting pupils who dysregulate 
          See also rationale for graduated response for promoting positive relationships) 
          The school has a number of support systems for pupils who struggle to manage 

their emotions, and to  ensure a safe and positive learning environment. There 
is a progressive response – 

 
If a child appears to be suffering from low self-esteem, staff sometimes 
nominate a special child of the week in their morning meeting. All staff then 
make a conscious effort to speak to that child and give them a compliment 
 
We expect children to listen carefully to instructions in lessons. If they do not do 
so we remind children about the class needs 
 
We highlight the good relationship of others in an effort to remind the pupil of 
expectations 
 
If there is no improvement we ask them either to move to a place nearer the 
teacher, or to sit on their own. 
 



 

 

 

We expect children to try their best in all activities. If they do not do so, we may 
ask them to redo a task. 
 
If a child misbehaves repeatedly, we ask the child to stay after school for 15 
minutes to discuss with staff the impact on others of their behaviour using 
restorative approaches. Parents/carers are contacted 
 
The safety of the children is paramount in all situations. If a child’s relationship 
endangers the safety of others, the class teacher stops the activity and prevents 
the child from taking part for the rest of that session.  
 
Sometimes it may become necessary to remove the child from the rest of the 
class. To do this the child may need the support of two team teach trained 
adults who will be able to conduct a ‘guided walk’.  
 
Very occasionally, a child may become so non-compliant that for the safety of 
all, the rest of the class may need to be removed, leaving the disruptive pupil 
with two trained team teach adults who will support the pupil in calming down by 
helping to make sense of what is happening. Very occasionally a child may 
need to be restrained in an agreed manner with Team Teach. This is followed 
by a de-brief regarding the incidents. In this case a LA ‘physical intervention’ 
report form will be completed and parents/carers informed (see also positive 
handling policy) 
 
If a child cannot calm down and becomes unsafe, then the parent will be sent 
for to take the child home. 
 
Trained adults support pupils at various stages when they are distressed by 
‘lending their brain’ to help the child to understand their feelings. The emotional 
attunement is key (Vital Relational Functions) in helping the child to understand 
their feelings and be able to name them. 
 
If a child threatens, hurts or bullies another pupil, the class teacher records the 
incident and the child stays after school to discuss the impact of their ctions on 
others and to have time for reflection. A child’s parents/carers will be contacted. 
Foundation phase pupils will stay for 15 minutes. Key stage 2 pupils for 
30minutes. 
 
If a child repeatedly acts in a way that disrupts or upsets others, the school 
contacts the child’s parents and seeks an appointment in order to discuss the 
situation, with a view to improving the relationship of the child. The child will 
also stay for after school reflection. A support system will be put in place for the 
child. See also graduated response.  
 
Occasionally a home/school book might be implemented  
 
If there is evidence of bullying the anti-bullying policy guidelines need to be 
implemented 
 
 
 



 

 

 

Agreed actions for pupils who dysregulate in Early Years 
The child is asked to sit on the spot for two minutes thinking time if they 
misbehave 
 
If there is a repeat in actions then the time will be lengthened 
 
Occasionally the child will be taken to sit in another room where it is quiet and 
the child is supported in reflecting on the incident 
 
Parents will be notified of the incidents so that home and school are working 
together 
 
Should the hitting or disruption continue over a few weeks the child will receive 
a programme of work from ‘Thrive’ for their social and emotional development; 
parents are often invited to be included in this 
 
If a child repeatedly hits others at lunchtime or does not listen to adults, then 
they will be asked to go home for lunch (if they are free  
school meals they will be able to take home a packed lunch). This is so that the 
child’s experience in school is a positive one. 
 
 

          Support Systems for individual pupil needs 
 
          If a child has a persistent difficulty in managing their emotions and behaviour 

the class teacher and SENCo may draw up an Individual Relationship Plan 
(IRP), to support the pupil in partnership with parents. All Staff working with the 
child will be informed of this, including Midday Staff. This will give a consistent 
approach throughout the school day. If the difficulties continue we will work 
together with outside agencies to seek solutions to support the child. Children 
demonstrating these needs will have targeted support using programmes such 
as ELSA or Thrive (see graduated response) 

 
         Support systems for staff  
          School will support all adults working with children to ensure they are achieving. 

It is school practice to discuss relationship issues in order that the Staff feel 
supported and the School is working  together to provide a cohesive approach 
to supporting individual needs. Staff experiencing difficulties with an individual, 
group or class should speak to a member of the SLT, SENCO or the 
Headteacher. 

 
         Support systems for parents/carers 
         Parents and Carers are encouraged to contact the school to discuss any 

relevant issues. Our Family Engagement Officer will generally speak with a 
parent immediately, however, if that is not possible contact will be made at the 
earliest opportunity. 

   
          Anti-bullying 
  The school does not tolerate bullying of any kind. If we discover that an act of 

bullying or intimidation has taken place, we act immediately to stop any further 
occurrences of such relationship. While it is very difficult to eradicate bullying, 



 

 

 

we do everything in our power to ensure that all children attend school free from 
fear. We are a KIVA trained school and our peer mediators have been trained in 
supporting pupils. (see anti-bullying policy). 

 
  All members of staff are aware of the regulations regarding the use of force by 

teachers, as set out in DfEE Circular 10/98, relating to section 550A of the 
Education Act 1996: The Use of Force to Control or Restrain Pupils. Teachers 
in our school do not hit, push or slap children. Staff only intervene physically to 
restrain children or to prevent injury to a child, or if a child is in danger of hurting 
him/herself. The actions that we take are in line with government guidelines on 
the restraint of children. Almost all staff have received Team Teach training. 
This is a positive handling course. 

 
 

4  The role of the class teacher 
 
  It is the responsibility of the class teacher to ensure that the school policy and 

guidelines are implemented in their class, and that their class behaves in a 
responsible manner during lesson time.  

 
  The class teachers in our school have high expectations of the children in terms 

of relationships, and they strive to ensure that all children work to the best of 
their ability. 

 
  The class teacher treats each child fairly and enforces the classroom needs 

consistently. The teacher treats all children in their class with respect and 
understanding. 

 
  If a child misbehaves repeatedly in class, the class teacher keeps a record of all 

such incidents and reports them in the daily staff meeting. In the first instance, 
the class teacher deals with incidents him/herself in the agreed manner. 
However, if it continues, the class teacher seeks help and advice from the SMT, 
ALNCO or headteacher as outlined in the graduated response. 

 
 The class teacher liaises with internal support networks/external agencies, as 

necessary, to support and guide the progress of each child. The class teacher 
may, for example, discuss the needs of a child with the education social worker 
or LA behaviour support service. 

 
  The class teacher reports to parents about the progress of each child in their 

class, in line with the whole–school policy. The class teacher may also contact a 
parent if there are concerns about the relationship or welfare of a child. 
Sometimes home/school books are set up. 

 
5  The role of the headteacher 

 
 It is the responsibility of the headteacher, under the School Standards and 

Framework Act 1998, to implement the school relationship policy consistently 
throughout the school, and to report to governors, when requested, on the 
effectiveness of the policy. It is also the responsibility of the headteacher to 
ensure the health, safety and welfare of all children in the school. 



 

 

 

 
 The headteacher supports the staff by implementing the policy, by setting the 

standards of behaviour, and by supporting staff in the implementation of the 
policy. 

  
 
  
 The headteacher has the responsibility for giving fixed-term exclusions to 

individual children for serious acts of misbehaviour. For repeated or very 
serious acts of anti-socialbehaviour, the headteacher may permanently exclude 
a child. Both these actions are only taken after the school governors have been 
notified. 

 
 
6 The role of parents 

 
 The school works collaboratively with parents, so children receive consistent 

messages about how to behave at home and at school.  
 
 We explain the school rules/needs in the school prospectus, and we expect 

parents to read these and support them. 
 
 We expect parents to support their child’s learning, and to co-operate with the 

school, as set out in the home–school agreement. We try to build a supportive 
dialogue between the home and the school, and we inform parents immediately 
if we have concerns about their child’s welfare or behaviour. 

 
  The school has a graduated response to supporting pupils social and emotional 

development, parents should support the actions of the school. If parents have 
any concern about the way that their child has been treated, they should initially 
contact the family engagement officer or class teacher. If the concern remains, 
they should contact the head teacher or school governors. If these discussions 
cannot resolve the problem, a formal grievance or appeal process can be 
implemented. 

 
 
 

7 The role of governors 
 
  The governing body has the responsibility of setting down these general 

guidelines on standards of discipline and behaviour, and of reviewing their 
effectiveness. The governors support the headteacher in carrying out these 
guidelines. 

 
 The headteacher has the day-to-day authority to implement the school 

relationship policy, but governors may give advice to the headteacher about 
particular disciplinary issues. The headteacher must take this into account when 
making decisions about matters of relationship. 

 
 
 



 

 

 

 
8 Fixed-term and permanent exclusions 

 
 Only the headteacher (or the acting headteacher) has the power to exclude a 

pupil from school. The headteacher may exclude a pupil for one or more fixed 
periods, for up to 45 days in any one school year. The headteacher may also 
exclude a pupil permanently. It is also possible for the headteacher to convert a 
fixed-term exclusion into a permanent exclusion, if the circumstances warrant 
this. 

 
  If the headteacher excludes a pupil, s/he informs the parents immediately, 

giving reasons for the exclusion. At the same time, the headteacher makes it 
clear to the parents that they can, if they wish, appeal against the decision to 
the governing body. The school informs the parents how to make any such 
appeal. 

 
  The headteacher informs the LA and the governing body about any fixed term 

or permanent exclusion. 
 
  
  The governing body has a discipline committee which is made up of between 

three and five members. This committee considers any exclusion appeals on 
behalf of the governors. 

 
 When an appeals panel meets to consider an exclusion, they consider the 

circumstances in which the pupil was excluded, consider any representation by 
parents and the LA, and consider whether the pupil should be reinstated. 

 
 If the governors’ appeals panel decides that a pupil should be reinstated, the 

headteacher must comply with this ruling. 
 
9         Specialist support 
 
           Some of our children have emotional needs which can impact on their 

relationships. LAC children and those on the child protection register are 
particularly at risk. These pupils are supported in school by having access to a 
significant adult. This adult might be ELSA trained. The adult is the first point of 
contact for these children. Some children might need an individual relationship 
plan, individual risk plan and/or personal handling plan. 

 
          ELSA and Thrive sessions are available for those children who need support 

socially and emotionally. Pupils receive programmes of work over a number of 
weeks with specially trained adults. Some sessions are also delivered by 
parents. 

           
          Where needed school will contact external support such as TAF, relationship 

support, CAHMS, Educational Psychology.. 
 
 
 
 



 

 

 

10  Monitoring 
 
  The headteacher monitors the effectiveness of this policy on a regular basis. 

She also reports to the governing body on the effectiveness of the policy and, if 
necessary, makes recommendations for further improvements.  

 
  The school keeps a variety of records of incidents of misbehaviour. The class 

teacher records and reports on classroom incidents in the school log book. We 
also keep a record of any incidents that occur at break or lunchtimes: lunchtime 
supervisors give written details of any incident in the incidents book that we 
keep in the staff room.  

 
  The headteacher keeps a record of any pupil who is excluded for a fixed-term, 

or who is permanently excluded.  
 
 It is the responsibility of the governing body to monitor the rate of exclusions, 

and to ensure that the school policy is administered fairly and consistently. 
 

11  Review 
 
  The governing body reviews this policy every two years. They governors may, 

however, review the policy earlier than this, if the government introduces new 
regulations, or if the governing body receives recommendations on how the 
policy might be improved. 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

 
                           GUIDELINES  FOR GOOD RELATIONSHIPS 

WE USE A RESTORATIVE APPROACH WHEN DEALING WITH CONFLICT 
 
• Treat all children fairly and equally. It is all too easy to jump to conclusions 

about a situation. The children must be given the opportunity to explain their 
relationship. Do not act on hearsay, only act on what you are sure you saw. 

• Be friendly and approachable. Children need to see you as someone who is 
approachable and ready to listen to them. A cold and distant manner will stop 
them from approaching you. 

• Give gentle reminders. Children often simply forget some rules e.g. running in 
the corridor. A gentle reminder is often all that is needed to correct this. 

• Stay calm. Try to stay calm at all times. This will help you remain in authority 
and to be effective. 

• Smile. Try to remember to smile at the children; they will then see you as 
someone warm and friendly. 

• Try and chat. Be willing to chat to the children about their news, interests and 
activities 

• Give praise. Praise is more effective than criticism so try and use praise 
frequently. 

• Give incentives. Use rewards effectively. 
• Be fair. Be fair, if you did not spot the trouble do not rely on the word of other 

children, take time to talk it through. 
• Be polite. Set a good example to the children by speaking politely to them and 

show an interest in their news 
• Avoid getting into confrontation. Do not argue with a child, this undermines your 

authority, repeat your request calmly then use your sanctions system. 
• Help a child “back out” of an awkward situation. Give the child a minute to think 

about it then ask “Do you realise you have made a mistake? What other choice 
could you have made?” 

• Do not shout 
           Avoid shouting at all times. If the noise level is high there are other ways you 

can gain attention. Do not shout in anger. 
• Do not use sarcasm. Do not belittle children by using sarcasm, this leads to 

resentment. 
• Do not use labels. Do not give the children negative labels, such as ‘naughty’, 

‘rude’ or ‘stupid’ Tell the child their relationship is unacceptable, but remember 
labels ‘stick’. 

• Watch out for the vulnerable. Watch out for lonely or isolated children. Talk to 
them and try and involve them in games with the other children. 

 
 
 
 
 
 
 
 
 
 
 



 

 

 

 
 

Rationale for implementing a House Points System at Maerdy Community Primary 
School 

Together Everyone Achieves More 
 
          It is a primary aim of our school that every member of the school community 

feels valued and respected, and that each person is treated fairly and well. We 
are a caring community, whose values are built on mutual trust and respect for 
all. The school relationship policy is therefore designed to support the way in 
which all members of the school can live and work together in a supportive way. 
It aims to promote an environment where everyone feels happy, safe and 
secure. We are a restorative school and therefore believe in listening to others 
and encouraging them to problem solve for themselves in order to repair 
relationships which have broken down.  
A new House Points System at Maerdy Community Primary School will be one 
of the new key drivers in promoting positive relationship and a sense of 
belonging. Children will be grouped into four Houses. These are based around 
the four regional rugby Teams of Wales. Cardiff Blues (blue), Newport Dragons 
(yellow), Scarlets (red) and Ospreys (black). Every child and member of staff is 
given one of these four Houses to support. Each child is placed in a House on 
entry to school and remains a member of this House throughout their time at the 
school. Siblings are placed in the same House. House Captains are elected 
from Year 6 pupils and Vice Captains from Year 5 pupils and they provide 
positive leadership to the children in their House and the various competitions 
and events organised throughout the year. On Sports Day the Houses compete 
against each other as teams and a cup is awarded to the winning House. 
Teaching and non-teaching staff also belong to a House, with the exception of 
the Head teacher, and they encourage and support the children in positive team 
building through the House system. 

 
           Houses and the House Captains 
          Each House is represented by their House Captains (1 boy and 1 girl from Year 

6 elected by their peers in Year 6 at the beginning of the school year), and Vice 
House Captains (1 boy and 1 girl from Year 5 elected by their peers in Year 5 at 
the beginning of the school year). In September, at the beginning of the 
academic year, Year 6 and Year 5 children prepare speeches to explain why 
they would make good House Captains and KS2 pupils vote for their 

          preferred candidate. The House Captains are responsible for leading their 
House in competitions and events, and representing the school in the 
community and a range of school events and activities. The responsibilities of 
the House Captains are:- 

          • To set an example to the other children 
          • To earn House points and encourage others to do so 
          • To represent the House when collecting awards 
          • To be somebody others can turn to for advice 
 
 
 
 
            



 

 

 

 
 
           Organising the Points System 
 
          Each class will have four boxes which will be coloured red, black, blue and 

yellow in which tokens are collected. Each staff member will be given a bag of 
purple tokens which they can give out to pupils for a variety of reasons (see 
below). At an appropriate time the pupil can place their token in one of the 
boxes in the classrooms. The token does not have to go in the box in a pupil’s 
own classroom but in any box as long as it is the correct colour. House captains 
will empty the boxes on a Friday morning and count how many points each 
House has earned that week. These will then be written on the display in the 
hall. 

 
          Every week, the House points are counted by our House Captains and a weekly 

winner announced during our Achievement Assembly every Friday and added 
to the House points chart. 

 
          House points are then tallied over the course of a term, a winner is announced, 

and the children in that House are rewarded with a special event or treat. They 
also get their colours displayed on the House Cup 

 
 
 
          Earning House Points 
 
          House Points can be awarded by all staff to children for a variety of reasons. It 

can be any time a pupil is caught being good. For example: 
 
        • Polite, well-mannered relationship 
        • Demonstrating a caring attitude towards peers 
        • Working to the best of their ability 
        • Good attendance 
        • Putting special effort into a piece of work 
        • Neatly presented work 
        • Positive attitude towards work 
        • Sporting achievement 
        • Taking part in competitions and events 
        • Helpful approaches to different situations 

Returning homework/reading books time 
          Sitting well in assembly 
 
 
        House points are awarded using the following guidance: 
 
        • 1 House point for an isolated achievement (e.g. a one off act of kindness, 

helpfulness, good work etc.) 
        • 2 House points for a sustained achievement (e.g. sustained good relationship, 

an achieved target, hard work on a project etc.) 
        • 3 House points for a special achievement (e.g. something that goes above and 

beyond) or a group achievement (e.g. for winning a class-based House game) 



 

 

 

 
         • 5 to 10 House points can be awarded for extra special achievements by the 

Senior Leadership House 
 
 
          This system aims to encourage a real sense of pride and achievement for the 

children. It fosters community spirit and gives the children an opportunity to 
contribute to something bigger, which involves children from all year groups. 
The older children are positive role models and take on a pastoral role for the 
younger children. From year 3 to year 6 children will sit in their Houses in the 
hall for assembly. It is the responsibility of the House Captains and Vice 
Captains to ensure that the children sit quietly. 

 
          Weekly Awards: 
        • Points will be collected weekly and displayed in the hall and children praised 
        • The House with the winning points will have dinner first that week.  
 
          Interim Awards: These will be given when the House reaches the following 

amount of points during a term: 
        • More than 200 points – 15 minutes extra playtime on the first dry playtime of the 

next week 
        • More than 500 points – all the children will receive a pencil in their House colour 
        • More than 1000 points – non uniform day for them on the next Friday 
 
          Termly Awards: The House who has earned the most points over a term will be 

given the choice from the following rewards. The Captains and Vice-captains 
will choose the award. The choice of different awards given to the children will 
be dependent upon staffing availability, weather and financial constraints. 

          1. Watch a DVD on the big screen in the hall with snacks 
          2. Have a crafts and computers afternoon with snacks 
          3. Afternoon of outdoor play with snacks 
          4. Games afternoon 
 
           Annual Award: The House who has earned the most points over the year shall 

spend an afternoon at an Indoor Play Centre. The children nursery and 
reception will be provided with a variety of activities in the Hall e.g. bouncy 
castle 

 
          When the Houses are being given their rewards it is important that the children 

who are not involved are participating in normal classroom activities and not 
anything that could be interpreted as “a treat” Consultation with Pupils 

 
          Every year the School Council will be given the opportunity to review the 

rewards and propose new rewards. 
 
 
          Meeting Relationship and Attitude Standards 
 
          The expectation is that children will be loyal to their House and try their best to 

earn points for their House by displaying good relationship and attitudes. A 
House can be de-merited of points if a pupil makes a serious breach of school 



 

 

 

rules, however, this can only be done following consultation with the 
headteacher and it is the headteacher who will take responsibility for removing 
the points from the board. If children are consistently getting demerits and are 
consequently not contributing points to their House then they will be temporarily 
removed from their House. An individual relationship plan will be drawn up after 
consultation with the SMT, class teacher, parent or guardian and the pupil, 
Targets will be set for the pupil to meet so that they can re-join their House in 
the future once their relationship and attitudes have improved. Whilst the pupil 
is not in the House System they may not participate in any of the weekly, 
interim, termly or annual rewards for their House. 

 
 
        Timescale for implementation 
 
        Monday 9.11.15 – Rationale handed out to staff,  
        Monday 9.11.15 – all staff given a house colour  
       Tuesday 10.11.15 - staff to check all siblings are in the same house colour 
       Thursday 12.11.15 – Pamphlet explaining house points handed out to parents 

and governors 
       Thursday 12.11.15 – House captains and vice captains chosen from years 6 & 5 
       Monday 16.11.15 – whole school assembly 1.15 (including dinner supervisors) 

where everyone  learns about the process 
       Monday 16.11.15 – boxes put in classes and tokens handed to staff 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

 
 

Rationale for a Graduated response to poor relationships 

Behaviour at MCPS is managed through a positive approach to pupils and prevention 

of negative behaviours rather than a reaction to them. We use Thrive, RAIS, ELSA, KIVA 

and Jigsaw as our main tools to promote positive relationships and good emotional 

wellbeing at school. However, in spite of these positive approaches some pupils’ 

sometimes dysregulate and for this reason a graduated response to managing this is 

necessary. The outcome of this graduated response is that some pupils may be placed 

onto a pastoral support plan and if necessary external support sought to address a 

child’s social and emotional development. 

We use either the SIMS system or a manual tally charts to record incidents where 

behaviours fall short of the MCPS expectation. Each staff member keeps a tally of 

vulnerable pupils’ behaviour during a lesson or playtime. The purpose of the tally is to 

be able to measure the extent of the negative behaviours and to use the information 

to provide the most appropriate support for the child. The information from the tally 

may be shared during individual reflection times with pupils. 

If there is minor disruption such as talking when not meant to be, preventing another 

child from working or avoidance of getting down to work, then this is recorded in the 

session calendar and the child is reminded of the class needs.  

If the child continues with the minor disruption, it is again recorded and the child may 

be asked to move.  

If there is more serious disruption such as being unkind to another pupil; showing 

attitude to an adult; then again the relationship is recorded on the tally. The child is 

automatically moved to another seat. This gives pupils opportunity to reflect on their 

behaviours. 

Anything more serious than this such as non-compliance, swearing or physical assault 

then the pupil is automatically removed from the class and stays with HT or other 

suitable adult for an appropriate amount of time. Pupils will always be expected to 

discuss the behaviours with an adult. Parents will be informed. Again the incident will 

be recorded. 

If there are more than 5 of any of the above in a week or 1 of the most serious 

offences then there will be an after school reflection time where pupils will have 

opportunity to talk with an adult about their social and emotional development. This 

might enable some of those children who don’t actually ‘get into trouble’ but who 

have low level disruption in the class to consider how their actions affect others.  

More than 30 points in a month will mean that the child will move onto an 

intervention. Parents/carers will be invited to school to discuss an action plan and 



 

 

 

relationships will be monitored over a half term with pupils accessing RAIS circles, 

thrive or ELSA sessions. Should the child improve during that time then a letter of 

congratulations will be sent to parents/carers.  

If relationships do not improve then the pupil will access a block of thrive intervention 

for at least 6 weeks. At this stage outside agencies may become involved if 

staff/parents/carers feel this is necessary. 

Should relationships still not reach an acceptable standard then outside agencies will 

become involved. In general this will be the local authority behaviour support service 

An initial baseline assessment of every class will be undertaken by a teacher/LSA. 

He/she will sit in a classroom for a session, half day or full day and record any 

disruptions from any pupils. Vulnerable pupils will be identified and individual records 

kept. 

Behaviour Type code 

Talking at inappropriate times to other 

pupils 

TP -1 

Distracting other pupils by nudging, 

smiling, laughing, removing property 

DP -1 

Work avoidance (sharpening pencils, 

asking for the toilet, seeking reassurance) 

WAP -1 

Name calling other pupils, talking about 

other pupils, snatching toys  

NP -2 

Physically assaulting other pupils PP -2 

Bullying other pupils BP -2 

Swearing at/to pupils SP-2 

Disobeying adults DA-3 

Showing attitude to adults, including 

laughing 

AA-3 

Swearing at adults SA-3 

Physical assault staff PA-3 

Aggression to property/Damage to 

property eg slamming doors, pushing 

PR -4 



 

 

 

chairs 

 

Weekly Tally Chart class ______________________________ 

Name              Weekly 
total 

               

               

               

               

               

               

               

               

               

               

               

               

               

               
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

Peer Mediation at MCPS 
In peer mediation pupils are trained to act as mediators in a dispute without help 
from teachers. This empowers children and develops their sense of community 
and co-operation. The school and classroom become more peaceful, allowing 
more teaching and learning to take place. 
Peer mediation takes place in a structured and safe environment with adult 
supervision nearby and always requires the participation of two peer mediators. 
Peer mediators deal with low-level disputes and always refer to school staff 
when a situation becomes too complex for them to handle. 
Peer mediation can provide a safe structure for children and young people to 
solve their problems and learn to negotiate. 
Peer support can reinforce a positive ethos and sustain pupil motivation, just as 
peer rejection could turn schools into cold and inhospitable places. 
Peer mediation can build a supportive environment and help to sustain the 
overall wellbeing within a schAll pupils learn the basic skills of communication 
and conflict resolution and develop the coping skills that they will need outside 
and beyond school. 
Pupils who are trained as peer mediators develop additional skills in 
communication, negotiation, understanding and problem solving. Acting as 
mediators helps to promote young people's emotional and social skills and 
builds self-esteem and confidence. 
It is essential that members of the school staff are trained with the pupils and 
operate to provide continuous support to the peer mediators. 
A normal process of peer mediation training within a school might see a whole 
year group undergoing basic training in conflict handling and communication 
skills, followed by a selection process for peer mediators, which might include 
an open application and selection procedure. 
 
 

 

 
 
 
 

Mediation at MCPS 

What is Mediation? 

• Mediation is a means by which students and adults at the school can resolve 
conflict and relationship difficulties through the support of trained mediators. 
• Mediation is available for everyone in the school community. It is a means of 
resolving conflicts and difficulties between students, between adults and 
students and between adults. 
• The aim of mediation is to support the continuing development of a calm and 
friendly school where relationships are positive and supportive; where the 
inevitable difficulties that can occur between people are resolved in an adult 
manner. 
• The role of the mediator is to facilitate and support others to resolve their 
difficulties. 
• Mediation does not replace other measures the school may take to resolve 
problems but it is an option available to everyone in the school. 

 

Referral: 



 

 

 

• Mediation can be accessed on a self-referral basis. Typically this would be 
because of unresolved disputes between people, issues of bullying, and 
breakdown of friendships. Any social events that cause significant unhappiness 
or distress. 
• Mediation can be suggested as an option when major incidents are being dealt 
with by SMT. 
• Mediation can be suggested by any member of staff as an appropriate option 
for resolving conflict and incidents. 

 

Criteria for Referral: 

Mediation can be offered when: 
• Conflicts or distressing incidents occur between students. 
• Conflicts between staff and students are unresolved. 
• There is conflict between any stakeholder at school. 
• Where bullying may be the primary concern. 
• A sanction has been served, but the underlying conflict has not been resolved 

 

Where will mediation take place? 
 

• There needs to be a suitable place for mediation. It is a private event, and one 
where there this privacy can be assured -  
• Ideally there would be a designated place that provided a comfortable, safe 
and secure environment. 
•Questions will be placed on the wall inside the building and outside 
•Rota will be displayed in staff room. Outside Mrs Davies room, in Mediators 
display, on yard. This will be changed weekly by Miss Redler 
•There will be a buddy bench on the playground 
•A do not disturb sign will be available to be hung on the door 
• mediators will need a safe place to store their files, preferably a lockable 
cupboard 
Each mediator will have a card with restorative questions on one side and 
needs on the other 
The designated place is – Mrs J’s or Mrs Davies room 

 

When can mediation take place? 
 

• A mediation session should take no longer than half an hour – but this may not 
always be the case – a session may need to run on longer. 
• Mediation, if agreed, should take place within two days of the incident 
It will almost always take place within the playtime or lunch time. 

 
 

Who are the mediators? 

 
• Mediators will work in pairs. 
• As mediators are newly trained they will be able to liaise closely with Miss 
Redler on a daily basis (check out with mediators at the end of the day if 
needed to address any worries. They will go to her class) 
• There will be a weekly rota of two mediators on the yard and two in the 
classroom each day 
• The mediators will be identified by lanyards 



 

 

 

• Miss Redler will meet after school with mediators once a week to top up 
training and check on the effectiveness of the project 
• Miss Redler will pass on any safeguarding concerns to Mrs Belcher 
Miss Reler will look for patterns of behaviours 
Miss Redler will look for outcomes of the mediation service (how successful is it, 
how do you know, RAG rate) 
•Year 2 mediators will work alongside older mediators to develop their skills 
 

Publicising Mediation and communication to the whole school: 
 

•It is essential that everyone in the school is clearly aware of the availability of 
mediation. (see powerpoint).  
• Through assemblies, either whole school or year assemblies. 
•Mediators will lead circles in classes devising their own themes through 
consultation with pupils 
•Mediators will lead attendance and anxiety circles 
• Through a notice board display – posters may need to be designed. 
• A leaflet, professionally produced, that outlines the key themes identified in 
this document – in particular it should include a definition of what mediation 
IS and what mediation ISN’T. 
• Through key workers promoting this approach. 
 

 


